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      Liberty is not to be free to do anything one likes, 
it is to be able to act without help. What is this 
special environment? Those who visit our schools 
see that they are like a furnished house, a 
‘children’s house’. And what do the children do? 
They carry out work which has practical aim: they 
sweep, dust, dress themselves, etc. In this house 
each one carries out his own work independently 
from the others, but if something occurs to one of 
them like knocking over a cup full of beads, the 
other children are quick to assist.  
      Children at this stage are spontaneously active. 
They learn things that were considered beyond the 
possibility of their age. The longer we experiment, 
the more we see that at a younger age the child 
can learn that which was considered possible only 
for older children. For example in the beginning we 
saw that children wrote at 4 ½ years and read at 5 
years: that at 4 ½ they begin to learn arithmetic. We 
considered this an extraordinary fact, but later 
experiments have shown that the child can write 
and read even earlier, and that at 5 he can carry 
out the four arithmetical operations.  
      Besides merely scholastic facts there are others 
connected with social behavior. Generally children 
are timid, recalcitrant when asked to greet people. 
In this environment of free activity these children 
are kind and well mannered. It is not only a 
sentiment, they like to learn all the courtesies of 
social life. If one teaches them, they are interested 
to know how to greet, how to excuse themselves 
when they pass in front of other people etc. Clothes 
are of interest to them, they like to be well dressed 
and tidy themselves. It is because we realized this, 
that we have given them this possibility by providing 
brushes, combs, low mirrors, etc. 
       

      Our Method has been based on the fact that we 
have been guided by the manifestations of children 
at different phases of growth. Each of these may be 
considered a level or a plane. On different levels of 
life there are different needs in his development, 
the child passes through certain phases each of 
which has its own particular needs.  
      The characteristics of each are so different that 
the passages from one phase to the other has been 
described by certain psychologists as ‘rebirths’. 
      Instead of dividing the schools’ into nursery, 
primary, secondary and university, we should divide 
education into planes and each of these should 
correspond to phases of development.  
      The first phase of the child’s development goes 
from birth to, let us say, six years of age. At this 
stage, the child is partly at home, partly in school. 
The plane of education should take both the 
situations into consideration. Towards three years 
the child is admitted to an educational institution. 
He is the curly haired gentle child that we know so 
well. He is a being who needs love and protection. 
      Our study has allowed us to see certain facts 
that previously had not been observed. For 
instance that the preschool child valorizes his 
personality. That even when they are much 
younger than three, children need social life and a 
certain amount of independence. These are serious 
needs in their lives.  
      The child realizes that through his own efforts 
he can be independent and achieve. And gradually 
we educators are confronted with a simple but 
important fact: that to help the child is not what he 
needs, and indeed that to give help is an 
impediment. Therefore he must be allowed to act 
freely on his own initiative in this free environment.  
      This statement must not be misunderstood:  
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

transformation from the dainty, delicate child of the 
previous phase. 
       From my experience I believe that the culture 
given today in orthodox primary schools, should be 
vastly expanded. This outgrowth of culture in our 
primary schools is one of the impressive facts that 
the child has revealed to us. Indeed we have come 
to the conclusion that the basis of all culture should 
be given in this period from 7 years to adolescence. 
On the previous plane of education, the material 
helped to build the essentials of the individual 
personality: Now the educational material helps the 
acquisition of culture.  
      What do we see in the ethical field? It is their 
conscience that stands out most and is of great 
interest: What is good, just or unjust?  They have a 
keen feeling towards injustice. When the adult 
demands from the very young child something that 
he cannot give, it is always the 7 year old that 
comes to his defence. This rebellion towards 
injustice is general: it extends even to animals. One 
could give many examples. I had an interesting 
experience with a small goat that we had in the 
garden of the school. I loved to look at it standing 
on its hind legs to reach leaves of trees. One day I 
was giving it grass, holding it in the air to see how 
high the animal could stretch. A 7 year old child 
came along to support its forequarters so it might 
reach its food without fatigue, remarking how cruel I 
was. 
      The third phase begins with adolescence and it 
requires a third plane of education. Only a passing 
reference can be given and I shall limit myself to 
the social sentiments that come in this phase. The 
children pass from a sentiment towards the 
numerous individuals that surround him in this 
second vaster environment, in which he witnessed 
how the physical world and the human society 
functioned, to an abstract social sentiment for 
humanity in general. They may feel and 
demonstrate for the class of depressed people for 
instance but generally they try to understand 
human behavior in the world as a whole, including 
the past. A totally different psychology now 
distinguishes the individual. He has a feeling for 
others whom he has never seen. IT is an abstract 
love. It is in this stage that ‘vocation’ and ‘militancy’ 
occur. These children want to give their direct 
contribution to society and have it recognized. It is 
something new. 
Everyone realizes that at this stage children have a 
great interest in history. But it is not the study by 
assimilation one gets in orthodox schools. At this 
stage they no longer assimilate as they did earlier. 
They want to investigate and experience on their 
own. They are orientating and ‘valorizing’ 
themselves in society.  ‘Assimilating’ study which 
ties them to a school program should not be given 
at this stage. 
      Perhaps the failure of the secondary school is 
due to the fact that it uses methods of assimilation  

      All this occurs because they feel as if it were 
owners of a little house. Then they are calm, they 
have dignity and independence. This calm was so 
impressive when it first appeared that adults who 
had suffered a loss and were innerly agitated, went 
to observe them in order to restore themselves. 
The Elementary Years  
      At 7 years begins a physical and psychological 
change. The child of 7 years has a different psychic 
attitude. Nature show an obvious sign. The pearly 
teeth of the little child fall out; they are replaced by 
large strong, deeply rooted teeth. The curly hair 
becomes straighter and darker; the fat chubby body 
becomes gauky and thinner. The sweetness of 
character gives way to a certain hardness, so much 
so, that this phase of life which continues till 
adolescence, has been called the “age of 
rudeness.”  
      As I said, the psychological plane also changes. 
Let me give an example that illustrates this change 
clearly. In a school we were carrying out 
experiments in biology; there was an aquarium that 
was accessible to children form 3-9 years. One 
morning the fishes were all dead. The little ones 
struck by this fact, ran to every newcomer to 
announce that ‘the fishes are dead’, then ran back 
to their former occupation. The older children stood 
quietly around the aquarium saying, “Why are the 
fishes dead? Why? Why do things happen, how do 
they come about?” 
      Their independence is in a different field and 
their aspirations have different goals. They want to 
know many things. I do not say that the child 
becomes a philosopher, but he develops feelings 
towards the abstract, just a in the first phase, he 
had feelings towards the concrete. 
      We might say that the younger children take in 
things sensorially. The child of 7 enters the abstract 
field: he wishes to know the reasons. It is curious to 
notice that one of the things which preoccupies 
them is what is ethical in life; what is good; what is 
bad. If you tell the little child that he is bad or good, 
he just accepts it. Whereas the 7 year old wants to 
know why he is bad, and what it is to be bad etc. 
      At this stage the child no longer requires an 
environment on the same model as in the previous. 
He requires to go out into the world to make winder 
contacts with both nature and human society. 
      I think this instinctive form of exploration has to 
be used by the school for furthering the cultural 
development of the child. It is not enough to provide 
material for the child in school. He demands to go 
out into the world. Besides material, the school 
should proved guides so that the child can go and 
find the material for himself. He requires to explore 
the physical world and society. He no longer wants 
to be petted: He wants simple life, independence 
outside the family circle and school. 
      A child in this phase can say “ I can walk 
carrying my pack on my shoulders and I can sleep 
in the open”. His personality has undergone a  
    
       



 
 

      Beyond this phase there is one that should 
correspond to orthodox university. The individual 
should be the man who knows how to make his 
own choice of action having passed to perfection 
the preceding phases. He should be as a live spark 
and aware of the open gate to the potentials of 
prospective human life and of its own possibilities 
and responsibilities. The aspiration of such a man 
cannot limit itself to personal advantage. The self 
becomes secondary. The tendency must be for the 
whole of humanity. He has passed through the 
different phases and problems of development and 
education. Now he has reached the problems of the 
final stage. Culture and education have no bounds 
or limits. No matter what he chooses he must 
realize that culture never finishes. He should realize 
this fact at this stage, so as to keep up with 
evolving humanity. Education should continue 
throughout life.  
      It is very necessary for the needs of humanity 
that there be such men conscious of their powers 
and who have gone through all the experiences and 
phases of development. All desire the humanity be 
joined b mutual understanding, but does not come 
easily. To achieve this we must rise a step further 
and attain a higher level of moral conscience and 
responsibility. To have attained it when one enters 
one’s own mission in social life, there must have 
been a long moral preparation. It is not merely by 
study and science that one can reach this level. All 
the good of all ages must have been absorbed and 
surpassed. 
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that are no longer suited to the development of the 
child. The child should be no longer restricted to the 
environment of the school, to the vaster 
environment in which he learned and understood 
the how and why. He wants ‘to live’ in society. He 
should go further away. 
      I think that adolescents should not only work but 
also get money by their work. This may sound 
scandalous but self-respect should be gained for 
the seriousness of work done and realization of 
what work and money mean. For, to gain money by 
one’s own effort is a sign that one has done 
something useful. 
      It must be realized that at this stage the child 
must continue his cultural development by living the 
experiences of the environment of society that 
guides him through methods of production, work 
and experiment. He must be able to create and 
orientate himself. Just as we called these children 
in the first stage ‘the furniture children’ – because it 
was the furniture built to their proportion that 
enabled them to reveal themselves – we might call 
these ‘the earth children’. The corresponding type 
of adults - once they have become involved in their 
mission - are those who occupy themselves with 
international politics, production and commerce. 
Such are not really the perfect types of humanity. 
As one might think, they are transitional and their 
traits belong to this stage of development. 
      We can think of the developing human bearing 
a great burden, who still has love for his home, who 
is fond of philosophical exploration, of production 
and of creation. To my view he is not yet and adult 
man, he is only adolescent. 
 
       

“I do not say that the  
child becomes a  
philosopher, but he  
develops feelings  
toward the abstract. . .” 


