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 The basis for our educational system lies in the use of various stimuli to 
awaken a sense of security in the child. It is, moreover, not necessary to assign 
absolute values to these stimuli. Their greater or lesser efficacy depends upon 
the teacher and how she presents the educational materials to the child. 
Because of this, she must know how to render the material attractive to the child 
so that it will be most effective, although the degree of effectiveness can only be 
determined by the teacher herself and by her method of presentation. Let us look 
at the lessons, or the teaching itself, that special ability to present materials to a 
child and instruct him in their use. 

 Those who study our method are greatly occupied with everything 
regarding the teaching and find it interesting to make the comparison between 
the lessons given in our schools and those in others where the teaching is 
traditional. 

 In our kind of teaching, the essential part of the activity is initiated by the 
child. As soon as the child has reached the age when he is capable of 
meaningful action, he is in a position to continue his education on his own, 
repeating voluntarily those physical exercises that engage the reasoning process. 
He accomplishes in this fashion a work that is perfectly independent, in which he 
involves himself and in which the teacher does not interfere. Her job is limited to 
offering the materials and suffices if she demonstrates their use; after that, she 
leaves the child with his work. Our goal is not so much the imparting of 
knowledge as the unveiling and developing of spiritual energy. 

 The number of such lessons must be rather high, for the child tends to 
ignore almost all the things that surround him, and he cannot guess their uses for 
himself. For this reason, the teacher stands ready to demonstrate. Many 
teachers have asked me if it is enough to offer the materials in a gentle and 
encouraging fashion. It is actually not enough, because the manner of use is 
most important. Consider, for example, eating utensils. We all know very well 
how to use them, but if an Oriental who did not know how to use them saw them 
on the table, he would be amused and pass them from one hand to the other 
since he would never have seen anyone using them. 

 Therefore, the teacher works out lessons continually -- arranging cubes 
one on top of the other according to their sizes, building a kind of tower that she 
later demolishes, removing cylinders from the blocks, mixing them up and leaving 
them to be put back together according to size, or setting a game out on the floor. 
These lessons may appear strange, because they are carried out in almost 
complete silence, while one thinks in general that a lesson signifies an oral 
recitation, almost a tiny lecture. Yet his wordless instruction is an actual "lesson." 
It shows the child how to sit, how to stand, how to carry a little table or tray with 
glasses of water, how to move easily and surely. Are these not, after all, 



lessons? Even silence is a lesson. With this kind of exercise we teach the child to 
sit quietly, and we accustom him to maintaining this position until a soft voice 
calls his name. We direct his attention to the movements of his body and 
encourage him to learn to control them perfectly. The teacher never encourages 
this tranquility with words, but with her own quiet sureness. Thus, we can say 
that our own "tranquility lessons" are symbolic of our method. We teach 
everything in this fashion, even those things that most people believe cannot be 
understood without words.  

 In our schools the environment itself teaches the children. The teacher 
only puts the child in direct contact with the environment, showing him how to 
use various things. But this never succeeds in other methods. One hears only 
commands: "Be quiet!" "Stop wiggling!" And these are supposed to be the words 
of education! We, on the other hand, do not believe in the educative powers of 
words and commands alone, but seek cautiously, and almost without the child's 
knowing it, to guide his natural activity. It is he who demonstrates the success of 
our method, acquiring new capacities and perfecting them by assiduous exercise 
on his own initiative. But obeying a command presupposes an already formed 
personality. In other words, the child ought already to have acquired the faculty to 
react as we wish because obedience must be won by his exercising it and cannot 
be attained solely on command.  How often does one hear a piano teacher say, 
"Hold your fingers better!" without showing he pupil how to hold them! The pupil 
again puts his fingers in a bad position, the teacher repeats her observation and 
the pupil continues to hold his fingers badly. 

 A command must be preceded by something that is essential: a certain 
order must have been achieved in the course of the development of the child's 
spirit that makes it possible for the child to submit to the adult and to obey him. 
The child achieves this order by himself and guards it carefully. All oral 
instruction should come relatively late in the course of instruction, since before 
the child has attained a state of internal order it is impossible to think of guiding 
him. Of course the word too must be taught, but the child's vocabulary and his 
way of using it should be taken into account. 

 Often inexperienced teachers place great importance on teaching and 
believe they have done everything necessary when they have demonstrated the 
use of the materials in a meaningful way. In reality, they are far from the truth 
because the job of the teacher is rather more important than that. To her falls the 
task of guiding the development of the child's spirit, and therefore her 
observations of the child are not limited solely to understanding him. All her 
observations must emerge at the end -- and this is their only justification -- in her 
ability to help the child. 

 The task of the new teacher is a hard one, and I try to remember every 
principle that can help her. Before everything, she must know how to recognize 
the polarizing of attention. When the child is attentive to his great work, she must 
respect the fact and not disturb him with either praise or correction. A few 
teachers understand this principle only imperfectly; they distribute the materials, 



retire and maintain silence whatever happens. Consequently, there is great 
disorder in the class. The respect for the child's activity, which we call 
nonintervention, is justifiable only when something substantial has already 
intervened in his life -- that is, when he has acquired the ability to direct all his 
attention on something and dedicate himself to it, when he has revealed all his 
interest (not just his curiosity). The respect is not justified when the child's good 
energies are dispersed in disorder. One time I saw an entire class of 
disorganized children who were using the materials completely wrongly. The 
teacher drifted about in the class, silent as a Sphinx. I asked her if it would not be 
better if the children went out to play. Then I passed one child whispering quietly 
in the ear of another. "What are you doing?" I asked him. "I'm speaking softly so 
as to not disturb him." 

 The teacher was committing a grave error:  she feared disturbing their 
disorder, instead of attempting to establish the order that favors individual work 
by the children. 

 One time a teacher made this observation to me: "You want us to respect 
the child's concentration as much as we would that of a scientist or an artist, but 
then why do you say that we should if the children are amusing themselves with 
the educational material rather than working?" That's true," I said, "I respect the 
intellectual activity of the child as much as the inspiration of the artist; however, 
this respect holds the inspiration in higher regard than the artist's. If, for example, 
I enter his studio and find him intent on smoking or playing cards, certainly I will 
not hesitate t disturb him and will speak to him, 'Well, my friend, what is keeping 
you so busy?' That kind of occupation only absorbs him a little! 'Put down your 
pipe and let's take a walk and enjoy the sun!' " 

 Our method certainly does not encourage respect for defects or 
superficiality. It is essentially based on the ability to recognize the difference 
among the physical states of the child, encouraging those conducive to his 
spiritual health (these we can call good), and discouraging the others, which are 
neither constructive nor formative and lead to the destruction of his development 
and the useless scattering of his energies (we call these states evil). 

 We must take this distinction to heart, not only as teachers but also as 
mothers. 

 The teacher can address the pupil energetically and severely and thus jolt 
him of his behavior, but those who know their jobs well have means more 
effective than coercion for recalling this pupil to order. Without doubt this requires 
constant surveillance and continual work; the teacher must watch over and 
carefully arrange the surroundings. How much simpler this is than commanding 
and admonishing! Yet, on the other hand, it is not an easy task and requires 
great love and insight. 

 The teacher must occupy herself with the child's environment in the same 
way that a wife cares for her husband's home by making it attractive and 



pleasant. But that is not enough; she must know what is happening with the child 
and she must set with her own hands the cradle of the intellect that is forming. 
working and observing, the teacher will end with a clear vision of her task. The 
child's order and disorder, the successes he attains, depend often on one's ability 
to observe the least particulars, because only through doing will the result be 
satisfactory. 

 Let me give an example to demonstrate how an error, apparently 
insignificant, gave rise to certain remote consequences. Imagine a completely 
furnished house. If the tenants use the washbasins for coal storage they certainly 
cannot wash themselves and will damage the house and the furnishings. They 
cannot use the hygienic advantages that were at their disposal and therefore 
remain in their miserable condition, all because of an apparently tiny error. 
Where they had expected great results, they got nothing; they created disorder 
instead of order. 

 The teacher's ability rests on the thoughtful application of the bases of our 
method. If she can identify these, she will find the help necessary to combat little 
difficulties, and she will achieve great results. 

 The way is the same for every kind of perfection, even moral perfection. 
The knowledge of how to conquer even a little sin, however pardonable, is not 
necessarily the achievement of perfection, but the spirit that knows how to free 
itself from weakness can rise up and, while overcoming its defects, make it 
possible for the force of good to shape its energies. It is in this fashion that the 
little difficulties are scattered. 

 We must help the child to liberate himself from his defects without making 
him feel his weakness. 


